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Abstract 

This research presents a didactic unit based on a set of didactic principles revolving 

around the linguistic and cultural interrelation mainly between two languages: English 

as a foreign language and Ancient Greek. For such teaching performance, a 

methodology fully inspired by an eclectic approach is explored, which is composed by 

principles taken both from traditional linguistic methods and from current innovative 

approaches. Therefore, this study considers the English subject as a tool which has to 

incorporate a series of interdisciplinary objectives, competences and contents 

associated to other subjects. Ultimately, this is the method whereby feasible 

adaptation could be managed for any kind of contents, competences and objectives, as 

well as for any kind of subjects, classrooms or factors, either internal or external ones. 

Consequently, meaningful learning successfully occurs, through which students are 

capable of acquiring both individual and collective competences, becoming thus truly 

valuable for their professional and personal development. 

Key words: CLIL, English, Greek, intercomprehension, interculturality, interdisciplinarity. 

 

Resumen 

Esta investigación presenta una unidad didáctica basada en unos principios didácticos 

que giran en torno a la interconexión lingüística y cultural principalmente entre dos 

lenguas: inglés como lengua extranjera y griego clásico. Para el desempeño de dicha 

labor docente se explora una metodología profundamente influenciada por un 

enfoque ecléctico, compuesto tanto de principios tomados de métodos lingüísticos 

tradicionales como de enfoques más actuales e innovadores. Así pues, este estudio 

considera la asignatura de inglés como una herramienta que debe incorporar una serie 

de objetivos, competencias y contenidos interdisciplinares a otras asignaturas. Es, en 

definitiva, de esta forma por la que se consigue adaptar fácilmente cualquier tipo de 

contenidos, competencias y objetivos a cualquier tipo de asignaturas, aulas y factores, 

bien internos bien externos; y consecuentemente, la culminación exitosa de un 

aprendizaje significativo donde el alumnado adquiera competencias, individuales y 

colectivas, que resulten realmente valiosas para su desarrollo profesional y personal. 

Palabras clave: AICLE, inglés, griego, intercomprensión, interculturalidad, interdisciplinariedad. 
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1. INTRODUCTION AND TOPIC DESCRIPTION 

1.1 Research nature 

This research has been carried out by paying attention to different key aspects 

cited in Seliger & Shohamy (1989). It is significant to observe that the selection of an 

approach in one concrete aspect absolutely determine the selection of the following 

ones. In any case, in our attempt to avoid extreme positions, we have finally assumed 

that middle term must be the best option to cover all the following points in the most 

effective manner. As a consequence, elements from one field and another will be 

employed harmoniously. However, some priorities taken from one method or another 

have been also established, in most cases being due to the presence of determining 

factors such as lack of time and page restrictions.  

First of all, as far as the general framework is concerned, it can be defined as 

mostly theoretical. This is to say, the nature of this research will be mainly based on 

the theoretical compilation of relevant written materials. Nevertheless, this does not 

mean that applied approaches will be left out, since it is undeniable that data to be 

analyzed must be determined and limited by the lesson plan itself, especially in terms 

of classroom group and level. In our case, attention will be focused on first year of 

Non-Compulsory Secondary Education (NCSE hereafter), whose level revolves around 

A2 - B1 according to the Common European Framework of Reference for Languages 

(CEFRL hereafter). 

Secondly, concerning the information source, we do not deny that primary 

sources of information have to be conceived as the most reliable and direct source of 

information. However, they present determining factors which prevent us from 

employing them, among which time and resource consumption, need of experience 

and of a proper staff should be remarked on. Due to time limitation and the need to 

deal with a huge variety of topics, if primary sources were to be used only, they would 

definitely delimit the extension and the covering of topics in this research. Therefore, 

the main emphasis will lay on secondary sources, which is, written materials, academic 

papers, articles and analyses. This does not necessarily imply a disadvantage. In fact, 

the capacity to cover many issues in the research becomes significant, since secondary 

sources can work as facilitators of all types of materials, ranging from purely 
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theoretical to practical ones. However, we are aware that reference materials from a 

wide array of topics must be carefully selected. Otherwise, it would be impossible to 

cover all the key points and objectives appropriately. Thereby, such research will be 

silhouetted as holistic, since it will mainly deal with general aspects from different 

fields. As a result, analytic approach will remain on a second level, because, as 

mentioned above, it delimits too much the range of the research. However, analytic 

approach is not totally dismissed, since we are aware of the fact that some points will 

need to be analyzed more deeply and specifically in particular cases. 

Concerning the research goals, deductive approaches will be mainly followed, 

since sections will be dealt from a more general and theoretical analysis (i.e. 

introduction, literature review, data and material analysis, conclusions and 

implications). Then, contents will move to a more specific and practical approach in the 

shape of an elaborate and comprehensive didactic unit, where, discerning from the 

research part, most contents are suggested to be taught in an inductive manner.  

In connection to the form of the data, interest will mainly fall on qualitative 

data, this is, ideas, opinions and assumptions taken from well-known authors and 

sources, as well as their subsequent comments and conclusions drawn from myself. 

Nonetheless, quantitative data extracted from figures presented in other researches 

and from personal teaching experience in classroom, will be also complementing 

certain sections. 

Moving to the data collection, a non-experimental method has been generally 

omitted, since there is no use of laboratories or tests. Instead, data collection is mainly 

fulfilled by means of relevant written references taken from relevant authors. 

However, the analysis of some results will be dealt in a quasi-experimental manner, 

especially those which have been included within the didactic unit and have been put 

into practice in class where I am currently doing my internships. 

As far as the moment of the data collection is concerned, two alternatives are 

presented. On the one hand, a longitudinal approach will be carried out for theoretical 

data compilation, because different books and materials from dissimilar years of 

publication will be employed throughout the research. On the other hand, it will be 

necessary to resort to a synchronic approach for the practical application of some 

materials in the current classrooms in the present educational reality. As a 
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consequence, there is a clear division between the theoretical data compilation, which 

will be carried out diachronically, and the practical application of such contents, which 

will be done synchronically.  

Lastly, the data analysis methodology can be highlighted for being similar to the 

aforementioned data form. In other words, as the main focus will fall on ideas and 

comments, interpretative methods are usually employed. Nevertheless, as some 

quantitative results are presented, statistical methods will be followed in such cases. 

1.2 Background 

In this section, attention will be paid to the main personal factors and 

experiences which drove me to undertake this research.  

As it can be seen clearly, I have been a deep admirer of the classical age and the 

Mediterranean cultures since 4th year of Compulsory Secondary Education (CSE 

hereafter). That was one of the most determining years in my academic career, since I 

was determined to choose Humanities as the academic area in which I was interested. 

Consequently, that was the year when I started learning Latin and, thereby, when my 

passion about Ancient Languages and Culture began, especially related to the field of 

linguistic influence (i.e. etymology) and cultural heritage. Then, it was in the 1st year of 

NCSE when I had to take up Greek lessons. However, far from finding them boring and 

useless, they increased my interest about the ancient world in general terms when I 

managed to perceive many similarities in many linguistic and cultural aspects among 

these four two languages, as well as with Spanish and English.  

With the passing of years of high school and university I became more and 

more driven to focus my study on language influences. Therefore, I decided to take on 

such opportunity through my BA final project, which was based on the Latin influence 

on the English language in terms of morphology and lexicon. Quite challenging though, 

the project turned out to be a success. However, due to time limitations and page 

restriction, among many other reasons, it could only be considered as a general 

theoretical overview, though successful enough to carry on the same research path. 

Accordingly, I still was determined to study the influence of classical languages on 

English, yet in a more specific and concrete manner. Hence, this end-Masters 

dissertation has arisen as a unique chance to undertake such duty of which I was 
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precisely thinking, which is to say, a research about the influence of one language and 

its culture projected towards the learning of another language, being English in my 

case.    

1.3 Objectives 

Certainly, many kinds of objectives might be well drawn to cover the English 

subjects from different perspectives. In addition, it would be vital to point out that 

concrete objectives associated to the didactic unit will be left aside in this section. 

Instead, they will be mentioned in full details in the corresponding section below. 

Therefore, the following objectives will include the general aspects to demonstrate 

and to show through the whole research. 

1.3.1 Interdisciplinarity 

To begin with, English cannot be conceived as another curriculum subject, with 

its own well-established objectives, competences and cross-curricular elements. 

Instead, English is to be perceived as an example subject of interdisciplinarity (cf. 1.6. 

Operational definitions). Accordingly, this research is aimed to prove that English can 

be taught as an interdisciplinary subject, or in simple terms, as a versatile subject, 

where all kinds of topics and contents can be exploited so as to fulfill well-established 

objectives, competences and cross-curricular elements, and simultaneously, in perfect 

harmony with the rest of the objectives, competences and cross-curricular elements 

embedded in curricula for CSE and NCSE. 

Likewise, and still focusing on versatility of English, this research has the 

intention to show how well adapted contents may work on almost any kind of 

classroom, no matter the age of the students, their needs and their motivational 

factors. Thus, this means that contents suggested in this research will work effectively 

and efficiently with little or no variations for all the levels and years established by the 

curriculum. This objective is reflected in the fact that contents from the didactic unit, 

even though they are especially adapted to 1st year of NCSE for Humanities, they have 

been exploited successfully in a classroom of an official language school with adult 

students who work as teachers from different disciplines. Results will be presented in 

some sections below. 


